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Pupil premium strategy statement Barton Clough 
Primary 

 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 162 

Proportion (%) of pupil premium eligible pupils 44.4% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2025 - 2028 

Date this statement was published September 2025 

Date on which it will be reviewed September 2026 

Statement authorised by Jonny Foster-Carr 

Pupil premium lead Jackie Crouch 

Governor / Trustee lead Donna Coker 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £106,050 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£106,050 
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Part A: Pupil premium strategy plan 

Statement of intent 

The school’s strategy for the 2025/2026 year aims to address the following barriers to 

educational achievement among its pupils eligible for pupil premium. Much of the 

spending will benefit all pupils, and where need is identified in non- eligible pupils, 

spending may also be allocated to support their outcomes. 

Spending is reviewed at regular intervals for each objective to ensure it is in line with 

our expectations and the proposed plan. Pupil premium target outcomes are set and 

data is tracked and analysed termly as part of our pupil progress monitoring cycle. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Positive mental health and wellbeing of pupils, families and staff 

2 Improve attainment and progress in maths 

3 Pupil premium children to have the same opportunities with regards to 
trips, clubs and after school care increasing their cultural capital. 

4 Attendance to bring PP attendance to national attendance.  

5 Improve attainment and progress in writing 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Positive mental health and wellbeing of 
pupils, families and staff 

100% of children identified as needing mental 
health support have been targeted. 

Pupil voice, parent surveys and observations 
indicate significantly improved mental health 
and wellbeing amongst disadvantaged pupils. 
This is evident when triangulated with other 
sources of evidence, attendance, lateness, 
engagement in lessons, book scrutiny, 
ongoing formative assessment, behaviour 
incident logs 
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Improve attainment and progress in maths Outcomes in termly assessment data. 

Pupil premium children to have the same 
opportunities with regards to trips, clubs 
and after school care increasing their 
cultural capital. 

All disadvantaged children are prioritised for 
trips, clubs, after school provision. 

Children will experience a broad rich 
curriculum. They will desire and aspire to 
achieve goals in life. 

Attendance to bring PP attendance to 
national attendance. 

Bring PP attendance in line with national 
average. 

Improved pupil wellbeing and attainment 
outcomes.  

Improve attainment and progress in writing Outcomes in termly assessment data. 
Pupils are well-prepared for next steps.  

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 19,050 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Enhancement of our 
maths teaching and 
curriculum planning. 

Fund teacher release 
time to embed Mastering 
Number and to access 
Maths Hub resources 
and CPD (including 
Teaching for Mastery 
training). 

The DfE non-statutory guidance 
has been produced in conjunction 
with the National Centre for Excel-
lence in the Teaching of Mathemat-
ics, drawing on evidence-based ap-
proaches: 

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

The EEF guidance is based on a 
range of the best available evidence: 

Improving Mathematics in Key Stages 
2 and 3 

 
EEF toolkit suggests mastery learning 
accelerates progress. Work is chal-
lenging and is particularly effective 
when pupils work in groups and take 
responsibility for supporting each 
other’s progress 

1,2 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
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Improve the quality of 
social and emotional 
(SEL) learning. 

 
SEL approaches will 
be embedded into rou-
tine educational prac-
tices and supported by 
professional develop-
ment and training for 
staff. 

Developing high quality 
language through CPD 
for staff 

There is extensive evidence associating 
childhood social and emotional skills 
with improved outcomes at school and 
in later life (e.g., improved academic 
performance, attitudes, behaviour and 
relationships with peers): 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/metacognition-and-self-
regulation 
 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/social-and-emotional-
learning 
 

Staff training and staff resource time, 
EEF toolkit suggests communication and 
language approaches are effective for 
developing young children’s expressive 
vocabulary and early reading skills 
learning, including their spoken language 
skills 

1 

Subscription to a 
DfE validated Sys-
tematic Synthetic 
Phonics programme 
to secure stronger 
phonics teaching for 
all pupils. This in turn 
will impact their 
spelling and writing. 

Training for staff and 
parents. 

 

Phonics approaches have a strong evi-
dence base that indicates a positive im-
pact on the accuracy of word reading 
(though not necessarily comprehen-
sion), particularly for disadvantaged 
pupils. This in turn will then support 
their writing. 

Phonics | Toolkit Strand | Education En-
dowment Foundation | EEF 
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Small group tuition 
where needed to 
support both maths 
and writing attain-
ment. 

This enables teaching to focus on a 
small group of learners to ensure effec-
tive progress 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teach-
ing-learning-toolkit/small-group-tuition 

 

2, 5 

Attendance lead and 
mentor to attend 
regular CPD and 
use FFT and DfE 
tools to support. 

 

There is strong evidence from multiple 
sources outlining the link between at-
tendance and attainment. 

https://educa-
tionhub.blog.gov.uk/2023/05/school-at-
tendance-important-risks-missing-day/ 

 

https://www.gov.uk/government/publi-
cations/link-between-attendance-and-
attainment 
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationhub.blog.gov.uk/2023/05/school-attendance-important-risks-missing-day/
https://educationhub.blog.gov.uk/2023/05/school-attendance-important-risks-missing-day/
https://educationhub.blog.gov.uk/2023/05/school-attendance-important-risks-missing-day/
https://www.gov.uk/government/publications/link-between-attendance-and-attainment
https://www.gov.uk/government/publications/link-between-attendance-and-attainment
https://www.gov.uk/government/publications/link-between-attendance-and-attainment
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Pupils to be offered 
free places on after-
school clubs run by 
staff and external 
providers. 

Teachers to book a 
range of trips and 
experiences for chil-
dren through the 
year. These are to 
be accessed by all 
with school support 
for payment as 
needed. 

There are multiple sources that state 
the importance of cultural capital. 

https://www.gov.uk/guidance/culture-
and-heritage-capital-research-and-out-
puts 
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £ 45,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support. 

Phonics approaches have a strong ev-
idence base indicating a positive im-
pact on pupils, particularly from disad-
vantaged backgrounds. Targeted 
phonics interventions have been 
shown to be more effective when deliv-
ered as regular sessions over a period 
up to 12 weeks: 

Phonics | Toolkit Strand | Education En-
dowment Foundation | EEF 

https://educationendowmentfounda-
tion.org.uk/education- evidence/teach-
ing-learning-toolkit/phonics 

 

Rapid reading, reading comprehension 
approach interventions 

5 

Quality bespoke TA 

interventions 

Quality of teaching is the single most im-
portant driver of pupil attainment and a 
range of other positive outcomes 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

2,5 

Forest School sessions There is a wider evidence base indicating 
that outdoor ad- venture learning may 
have positive impacts on other out- 
comes such as self-efficacy, motivation 
and teamwork. https://educationendow-
mentfoundation.org.uk/education- evi-
dence/teaching-learning-toolkit/outdoor-

1 

https://www.gov.uk/guidance/culture-and-heritage-capital-research-and-outputs
https://www.gov.uk/guidance/culture-and-heritage-capital-research-and-outputs
https://www.gov.uk/guidance/culture-and-heritage-capital-research-and-outputs
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning


 

6 

adventure- learning 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ 42,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Wellbeing and 
pastoral team 
offer  

Trafford Thrive, 
Place 2 Be and 
SMHL lead. 

The DfE guidance has been informed by engage-
ment with schools that have significantly reduced 
levels of absence and persistent absence. 

Both targeted interventions and universal ap-
proaches can have positive overall effects: 

Behaviour interventions | EEF (educationendow-
mentfoundation.org.uk) 

 

https://educationendowmentfoundation.org.uk/education- 
evidence/teaching-learning-toolkit/social-and-
emotional- learning 

1 

Bespoke 
interventions that 
support social and 
emotional 
regulation ( Forest 
School, Trafford 
Thrive and Place 
2 Be interventions) 

Both targeted interventions and universal ap-
proaches can have positive overall effects: 

Behaviour interventions | EEF (educationendow-
mentfoundation.org.uk) 

 
https://educationendowmentfoundation.org.uk/edu-
cation- evidence/teaching-learning-toolkit/behav-
iour- interventions 

 
https://educationendowmentfoundation.org.uk/edu-
cation- evidence/teaching-learning-toolkit/outdoor-
adventure- learning 

 

https://educationendowmentfoundation.org.uk/education- 
evidence/teaching-learning-toolkit/social-and-
emotional- learning 

1 

Attendance 
support for 
families who have 
low attendance or 
poor punctuality. 

Attendance 
tracker to be 
completed, 
letters sent and 
meetings to be 
undertaken to 
target support. 

There is strong evidence from multiple sources out-
lining the link between attendance and attainment. 

 

https://educationhub.blog.gov.uk/2023/05/school-at-
tendance-important-risks-missing-day/ 

 

https://www.gov.uk/government/publications/link-be-
tween-attendance-and-attainment 
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationhub.blog.gov.uk/2023/05/school-attendance-important-risks-missing-day/
https://educationhub.blog.gov.uk/2023/05/school-attendance-important-risks-missing-day/
https://www.gov.uk/government/publications/link-between-attendance-and-attainment
https://www.gov.uk/government/publications/link-between-attendance-and-attainment
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Total budgeted cost: £ 106,060 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

This details the impact that our pupil premium activity has had on pupils in the 2024 to 

2025 academic year. 

Pupil Premium Internal Assessment Data Years 1-6 

The table below shows the % of PP children reaching ARE in each curriculum area. 

% of Pupil Premium children at ARE 

 

Whole school % at ARE 

Reading Writing  Maths Reading Writing Maths 

65% 59% 59% 65% 65% 70% 

 

Pupil premium children are performing at a similar % to non-pupil premium children. 

This has been supported by the steps to read the whole school reading scheme, small 

group and individual reading interventions, Intergen reading volunteers and reading 

buddies. This will be further supported this year as a whole school focus. 

 

In writing fewer Pupil premium children are reaching ARE when compared to non-pupil 

premium pupils. The pathways writing scheme is supporting the improvement of writing 

across the school. Pupils have begun the pathways spelling scheme which is still being 

embedded. Pupils will a of September practice handwriting daily. 

 

In maths fewer pupil premium children are reaching ARE when compared to non-pupil 

premium pupils. In maths all pupils follow White Rose and key stage 1 have used 

maths mastery. The role out of maths mastery across school will support pupils with 

their maths knowledge. 
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Mental Health and Wellbeing 

 

Pupil Premium children supported 

 

Trafford Thrive 1 family 

Place 2 Be 6 individuals 

Years 3 and 6 whole class support 

Forest School sessions 100% of PP pupils in reception to year 2 

43 pupils years 3-6 

Regular check in support from SMHL 20 pupils 

Bluesci and Qwell support for parents 5 families 

 

Children who have undertaken wellbeing sessions have ben baselined and reviewed 

post intervention. Data has shown measurable increases in emotional regulation and 

wellbeing. This led to measurable improvements in concentration and access to learn-

ing. 

 

Pastoral Support 

 

Pupil Premium children supported 

 

TTT 6 families supported 

Manchester Poverty in Action 

– Money Matters 

6 families 

Greggs breakfast scheme Breakfast club – 100% offered places 63 children 

supported 

Hardship fund – 10 families supported 

Food parcels provided 100% offered 28 parcels provided 

Cash for Kids 100% 

Little Red Sack charity 24 children 

Home Start 3 families 

Stretford Hub White goods - 2 families 

Uniform support offered to 100% 
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Honeypot residential 12 children 

TDAS 3 families 

 

The pastoral support offer for families has increased over the year, widening it has al-

lowed us to offer families the necessary targeted support. By supporting parents and 

building on our community relationships we have been able to tailor our offer to areas 

most needed. This has increased the wellbeing of both parents and children. 

 

Cultural Capital 
 

We have begun to focus on increasing the cultural capital of the children at Barton 

Clough. Many pupil premium children do not have access to the same experiences as 

non-pupil premium. This year we have enabled all pupil premium children to experi-

ence the pantomime. We have funded experiences such as class trips along with visi-

tors to school. We were also able to provide a whole school colour run for all pupils 

and their families. 

 

% of Pupil Premium children supported 

 

Experiences  100% 

Transport and trips subsidies 100% 

 

 

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 
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