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Introduction 

 
At Barton Clough Primary School, we aim to teach all our children excellent social behaviour as well 
as high standards in academic learning. We are committed to providing a caring, safe and supportive 
environment where all pupils can develop and learn to their full potential. At the heart of our 
approach is building positive relationships with children and communication with parents/carers. In 
applying this policy, the school will consider its duties under the Equality Act 2010 regarding 
protected characteristics, notably disability. It will also consider the needs of pupils with special 
educational needs, and have regard to its safeguarding policy where appropriate. 

 
Barton Clough Primary School Values 

 
Barton Clough’s values underpin the behaviours expected of pupils in school. We explicitly teach and 
model these core values: 

 
• Brave: To be myself and speak with honesty. To challenge behaviours that are unkind or 

wrong. To embrace failure and learn from mistakes. To admit when I have made a mistake. 
• Positive: To have a positive mindset when approaching new challenges. To be kind to 

everyone, including myself. To show respect for my own and others’ learning. To treat the 
school environment with respect. To be inclusive, understand and celebrate diversity. To 
show empathy by understanding others’ points of view. To be generous and kind within the 
school and community. 

• Determined: To show pride in everything I do. To demonstrate resilience by overcoming 
obstacles. To challenge myself to step out of my comfort zone. 

• Thriving: To aspire to be the best version of myself. To take ownership of my learning and 
celebrate my progress. To recognise and develop my strengths, and support others to do the 
same. To flourish by making the most of opportunities in school and beyond. 

 
Roles and Responsibilities 

 
Pupil Responsibilities: All pupils are expected to: 

 
• Work to the best of their abilities and allow others to do the same. 
• Treat others with respect at all times. 
• Follow the instructions of school staff. 
• Take care of property and the environment, in and out of school. 
• Co-operate with other children and adults. 
• Demonstrate a growth mindset in their learning. 



Staff Responsibilities: All staff will: 

 
• Trust, listen to, give chances to, encourage, praise and value every child. 
• Treat all children with courtesy and respect. 
• Be consistent in their treatment of all children. 
• Recognise children’s fears and be sensitive to their feelings. 
• Be positive and show they care. 
• Not jump to conclusions but deal with each incident afresh. 
• Help children understand they are not alone in facing difficulties. 
• Appreciate how children cope with personal problems. 
• Always speak to children in a controlled way. 
• Ensure that when a child has done something wrong, the child knows it is the behaviour that 

is unwanted – not them as a person. 
• Refer to the school values and UNICEF Rights Respecting Schools articles when addressing 

behaviours. 
• Promote a culture of “the way we do things here,” setting high expectations for all pupils 

equally. 
• Support parents/carers in taking responsibility for their child’s behaviour inside and outside 

school, working in partnership to maintain high standards of behaviour and attendance. 

 

 
Parent/Carer Responsibilities: We expect parents and carers to: 

 
• Make children aware of appropriate behaviour in all situations. 
• Support the school in the implementation of this policy. 
• Show an interest in all that their child does in school. 
• Be aware of the school rules and expectations, and reinforce them at home. 

 

 
Governing Body Responsibilities:  
 
The Local Governing Body is responsible for approving this policy, reviewing its effectiveness, and 
holding staff to account for its implementation. The Principal has day-to-day authority to 
implement the policy. Governors may offer advice to the Principal about specific behaviour issues; 
the Principal will take this into account when making decisions on behaviour matters. 

 

 
A Right to an Education: 

 
We are a UNICEF Rights Respecting School. Several articles in the UN Convention on the Rights of the 
Child (UNCRC) focus on a child’s right to education and safety. When addressing behaviours, staff 
will refer to the following UNCRC articles: 

 
• Article 2 – Non-discrimination: Every child has the right to education without discrimination. 
• Article 12 – Respect for children’s views: Children have the right to express their views and 

be heard. 
• Article 19 – Protection from violence: Children have the right to be protected from all forms 

of harm. 
• Article 28/29 – Right to an Education: Children have the right to education and it should 

develop each child’s personality and abilities to the fullest. 



How We Create a Positive Climate for Learning and Celebrate Positive Behaviour: 

 
At Barton Clough, we recognise the need to create a positive environment for pupils to thrive, in line 
with our school values. We take proactive, school-wide steps to encourage good behaviour and 
strong relationships: 

 
• Staff greet pupils warmly each morning and at the start of lessons, fostering a welcoming 

atmosphere. 
• Teachers and support staff circulate around the classroom to engage with pupils and pre-

empt off-task behaviour. 
• Quality First Teaching strategies are used to maintain pupils’ attention and quickly redirect 

off-task behaviour, ensuring the flow of learning is not disrupted. 
• Staff set not only expectations for compliance but aim for excellence, encouraging pupils to 

actively demonstrate positive behaviour for learning. 
• Class seating plans are used to optimise learning and minimize distractions. 
• Routines are in place: at the start of each lesson, prior learning is recapped and learning 

objectives are clearly explained so children know what and why they are learning. 
• All staff model the behaviour and achievement expectations every day. Transitions (moving 

between activities or locations) are managed calmly, safely and in an orderly fashion. 
• Classrooms are kept tidy and organised, reflecting pride in the environment and reducing 

triggers for misbehaviour. 

 
School staff make a point of frequently celebrating positive behaviours and achievements. This may 
include: 

 
• Verbal, specific praise and positive language to reinforce good choices. 
• Learner of the Week and Citizen of the Week awards to recognize outstanding behaviour or 

contributions. 
• Leadership positions (e.g. Prefects, Lead Prefects, Sports Leaders) to reward trustworthy 

behaviour and develop responsibility. 
• Positive notes home, postcards or phone calls to parents highlighting a child’s good 

behaviour or improvements. 
• Stickers, certificates or other incentives for good behaviour during the day or week. 
• Sharing exemplary work or behaviour with other classes or senior staff for additional 

recognition. 
• Class-wide rewards and incentives: e.g. collective reward charts, marble-in-a-jar goals that 

earn a class treat, to encourage teamwork and a positive class ethos. 
• Peer mentoring and buddy systems: older pupils may act as “buddies” or mentors to 

younger ones (for example, reading buddies, sports leaders or play ambassadors), promoting 
empathy and leadership. 

• Pupil responsibilities: assigning roles such as class monitors, playground helpers, or 
Behaviour Ambassadors to empower pupils to uphold school values and support their peers. 

 
By creating this positive climate and emphasizing recognition, we seek to prevent misbehaviour 
before it occurs and make Barton Clough a happy, respectful environment for all. 



Addressing Disruptive Behaviours: 

 
Despite a positive approach, there are times when pupils may display behaviours that disrupt their 
own learning or that of others. When this happens, the school follows a graduated response to 
address behaviour. We use a stepped system of consequences and support, including individual 
Behaviour Plans where necessary. All such behaviours will be addressed by the member of staff 
present, using the guidance below. 

 

 
Terminology Used in this Policy: 

 
• Step 1, Step 2, Step 3: These terms refer to the stages of our classroom behaviour warning 

system. Step 1 is an initial verbal reminder; Step 2 is a second warning (usually noted down); 
Step 3 is a third and final stage which results in a consequence and parental communication 
(detailed below). 

• Internal Exclusion: This is when a pupil is removed from their class and peers for a short 
period (typically up to one school day) to work under supervision elsewhere in the school. It 
is a serious sanction used as an alternative to a formal Fixed Term Suspension, allowing the 
pupil to continue their learning in isolation. 

• Behaviour Plan: A personalised support plan for a pupil whose behaviour has become a 
significant concern. It outlines specific behaviour targets, strategies, and support measures 
to help the child improve. Behaviour Plans are drawn up with involvement from the class 
teacher, Senior Leaders, the pupil, and parents/carers, and are reviewed regularly. 

 

 
Early Years Foundation Stage (EYFS): 

 
In the Early Years, staff use age-appropriate strategies to address misbehaviour, focusing on gentle 
guidance and instant reinforcement of expectations: 

 
• Verbal Reminder: If a young child is not following the class rules or expectations, the staff 

member will give a clear verbal reminder. The desired behaviour is explained in simple 
terms (e.g. “We use gentle hands” or “We need to listen when sitting on the carpet”) so the 
child understands what is expected and what was inappropriate about their action. 

• Thinking Time: If the behaviour continues after the reminder, the child will be directed to 
take a short thinking time. This may be within their own classroom (a designated quiet area) 
or, if needed, in a partner classroom within Key Stage 1. This brief thinking time allows the 
child to calm down or reflect away from the activity. 

• Restorative Discussion: After the thinking time, an adult will kindly talk through the incident 
with the child to ensure they understand why the behaviour was not acceptable and what 
better choices they can make next time. This restorative conversation reinforces what the 
child has learned from the experience. 

• Parental Communication: The class teacher will inform the child’s parent or carer about 
significant incidents on the same day, usually with a quick word at pick-up time. This keeps 
parents/carers informed and involved in supporting good behaviour. 

• Repetition and Further Action: If a child requires multiple thinking times in a short period 
(for example, three or more thinking times in one day, or five thinking times within a week), 
this signals a continuing concern. In such cases, the class teacher and/or a member of the 
Senior Leadership Team (SLT) will arrange a meeting with the child’s parents/carers to 
discuss the behaviour and agree on strategies to help the child improve. This may involve 
developing a simple behaviour plan or additional support for the child in class. 

 
When a child has thinking time and a restorative conversation, this will be recorded on CPOMS. 



Summary of EYFS Behaviour Response: 

 
Stage Trigger/Behaviour School Response/Consequence 

Verbal 
Reminder 

 
Thinking 
time 

 
Parent 

Minor misbehaviour or not 
following rules (first 
instance). 

Continued inappropriate 
behaviour after a reminder. 

Any time a significant 

Staff gives a gentle verbal reminder, explaining the 
expected behaviour (e.g. “We walk inside” if the child 
was running). 

Short thinking time in class or in a partner class to calm 
down and reflect. After thinking time, staff discuss what 
happened and reinforce learning from the incident. 

Teacher informs parent/carer at the end of the day 

Informed incident occurs or behaviour about what happened and how it was resolved, so home 

 

 
Parent 
Meeting & 
Support 

required thinking time. 

Frequent repetition of 
misbehaviour (e.g. 3+ 
thinking times in a day, or 5 
in a week). 

and school can work together. 

Teacher/SLT invites parents for a meeting to discuss 
concerns. A behaviour support plan or specific strategies 
are agreed to encourage improvement. Further support 
(e.g. involving the SENCO for any underlying needs) may 
be considered. 

 
(In EYFS, very serious behaviours are rare. However, if a young child’s behaviour poses a safety risk or 
persists despite the above measures, the school will plan further support, and in extreme cases may 
consider additional sanctions in line with this policy.) 

 

 
Key Stage 1 and 2 (Years 1–6): 

 
For pupils in Years 1–6, a clear stepped approach is used. The emphasis is on minimal disruption and 
giving the child opportunities to correct their behaviour at each stage: 

 
• Private Reminders: Teachers use private, low-key interventions rather than public 

reprimands where possible. This might mean quietly correcting a child or giving a non-verbal 
signal, so as not to disrupt the lesson or embarrass the pupil. 

• Step 1 – Verbal Warning: If a pupil persists in low-level disruptive behaviour or breaks a 
school rule (see Appendix 1 for examples), the first formal step is a verbal reminder. The 
teacher will make it clear that this is a warning and use the language of choice, outlining the 
consequence if the behaviour continues. For example, “[Child’s name], you are still calling 
out after I asked you to stop. Please remember we put our hand up to speak – if you keep 
calling out, you are choosing to receive a Step 2.” This reminds the pupil of the rule and that 
it is their choice to follow it or face a consequence. (This is recorded as Step 1 in a discrete 
place). 

• Step 2 – Second Warning: If poor behaviour continues after the verbal warning, the teacher 
issues a second step. The teacher will note this discreetly (for instance, a mark on paper or 
post-it) and inform the child that they have now moved to the next step. The reminder is still 
given privately if possible: e.g. “[Child’s name], I’ve given you another step because you 
continued to [describe behaviour]. This is now Step 2 – I need you to make a better 
choice.” (Step 2). The purpose is to clearly signal that the behaviour is unacceptable while 
giving the child a final opportunity to change it. 

• Step 3 – Third Warning and Consequence: If the behaviour still persists after two steps, the 
pupil will receive a third warning. This is Step 3, and it comes with an immediate 
consequence: the child loses 10 minutes of their next playtime. They will spend those 10 



minutes in a designated thinking time area (such as in the classroom or with a member of 
SLT) to reflect through conversation. The class teacher will, where possible, speak to the 
parents/carers to inform them that the child reached Step 3 and explain the circumstances. 
(If a face-to-face conversation is not feasible that day, a phone call/dojo message will be 
made.) The incident and outcome must be logged on CPOMS (the school’s behaviour 
recording system) by the staff member, as a Step 3 incident. This ensures the Senior 
Leadership Team is aware. 

o Some behaviours such as aggressive or violent behaviours or swearing, may result in 
an immediate Step 3 being issued. 

• After Step 3 – Restoration: Following any Step 3 incident (usually during the missed 
playtime or later that day), the teacher or relevant staff member will have a restorative 
conversation with the pupil. The pupil should apologise for any hurt or upset caused and, if 
appropriate, fix any problem (e.g. tidying a mess they made). Staff will praise the pupil at the 
first opportunity they display acceptable behaviour again, to reinforce improvement. Each 
new day or lesson is treated as a fresh start after consequences have been served. 

• Repeated Step 3 incidents: The school monitors patterns of repeated misbehaviour. Each 
Step 3 incident is recorded on CPOMS and reviewed by the Senior Leadership Team. If a 
pupil reaches Step 3 three times in one half-term, this indicates a pattern that may need 
additional intervention. In such cases, a Senior Leader will contact the parents/carers, 
typically by phone, to discuss the ongoing issues and reinforce the importance of 
improvement. If the pupil reaches Step 3 again after this (i.e. a fourth Step 3 in the same 
half-term), the school will arrange a meeting with the parents/carers, the class teacher, and 
a Senior Leader. In this meeting, we will review the child’s behaviour difficulties and may 
collaboratively create a Behaviour Plan with specific targets and strategies to support the 
pupil. A home-school behaviour chart or report card may also be introduced to monitor the 
child’s progress daily. The Behaviour Plan will usually run for a defined period, with regular 
review of progress. 

• Internal Exclusion: If, despite a Behaviour Plan and support, the pupil continues to reach 
Step 3 (for example, a further incident in the same half-term after the plan is in place), the 
next consequence may be a one-day Internal Exclusion. This means the pupil is withdrawn 
from their class and peers for one full school day and will work in isolation under supervision 
of a member of the leadership team or in a designated workspace. Work will be provided by 
the class teacher for the child to complete quietly. A Senior Leader will inform 
parents/carers and meet with them again to explain this serious step and to further review 
the support strategies in place. Before proceeding with an Internal Exclusion, the Senior 
Leadership Team (in consultation with the SENCO) will carefully consider whether the pupil 
has any unmet Special Educational Needs or Social, Emotional and Mental Health (SEMH) 
needs contributing to the behaviour. If so, additional assessments, support or referrals will 
be initiated (for example, involvement of the SENCO for observation or referral to external 
specialists) to ensure underlying causes are addressed alongside the consequence. 

• Further Measures and Fixed-Term Suspension: The aim is that with the Behaviour Plan and 
possibly an Internal Exclusion served, the pupil will make improvements. After an Internal 
Exclusion, the pupil is given a fresh start in class, with praise for positive behaviour as they 
reintegrate. However, if the pupil’s behaviour still does not improve or deteriorates further, 
the school will explore additional avenues to support and manage the behaviour. This could 
include: referral to intervention groups (to help the child learn self-regulation strategies), 
referral to counselling or mentoring services, or observation and input from a specialist 
behaviour support team or educational psychologist to advise the school and family. The 
school will do everything possible to help the pupil succeed. Nonetheless, persistent 
disruptive or aggressive behaviour after these interventions may result in a Fixed Term 
Suspension from school, in line with our Suspensions and Exclusions Policy. In some cases of 



ongoing extreme behaviour or if a severe one-off incident occurs (see Appendix 3 for 
examples of very serious behaviours), the Principal may consider a Fixed Term Suspension 
without the need for further warnings. A Fixed Term Suspension is a formal suspension from 
school for a set number of days. This is a last resort and the decision lies with the Principal, 
following statutory guidance. Work will be set for the child to do at home during the 
exclusion, and a reintegration meeting with parents/carers will take place before the pupil 
returns to class. 

 
In the most extreme circumstances, or where a pupil poses a continual danger or detriment 
to the school community despite exhaustive support, a Permanent Exclusion may be 
considered, as per the Exclusions Policy. Permanent Exclusion would only be used in line 
with Department for Education guidelines and after other options have been exhausted or 
for an exceptionally serious one-off incident. 
 

 
Summary of Behaviour Response – Key Stage 1 & 2 (Years 1–6): 

 
Step / Stage Trigger/Behaviour Consequence/School Response 

Teacher intervention: Verbal reminder 

Step 1 – First 
Warning 

 

 
Step 2 – 
Second 
Warning 

 

 
Step 3 – Third 
Warning 

 

 
Three Step-3 
incidents in a 
half-term 

 

 
Further Step 3 
incidents 
(ongoing in 
half-term) 

 

 
Internal 

Low-level disruption or breaking of class 
rules (first instance). 
 
 

 
Continued misbehaviour after Step 1. 
 
 

 
Persistent misbehaviour despite two 
warnings. 
 

 
Repeated disruption; child has reached 
Step 3 on three separate occasions within 
the half-term. 
 
 

 
Continued pattern after initial SLT call 
(typically 4th Step 3 in half-term, or any 
indication that issues persist). 
 
 

 
No improvement despite Behaviour Plan 

of expected behaviour, using choice 
language. Child is made aware this is an 
official warning. No loss of privilege at 
this stage. 

Teacher intervention: Second warning, 
noted discreetly. Teacher makes clear 
the behaviour must stop. Child now at 
risk of consequence if behaviour 
continues. 

Consequence: 10-minute loss of next 
playtime (supervised thinking time). 
Teacher informs parents. Incident 
recorded on CPOMS. Restorative 
conversation held with child to reflect. 

Escalation: Senior Leadership Team 
(SLT) involvement. Parents receive a 
phone call from a Senior Leader to 
discuss concerns. Child’s behaviour is 
monitored closely. 

Intervention: Meeting arranged with 
parents, class teacher, and SLT. 
A Behaviour Plan is drawn up with 
specific targets and a home-school 
behaviour chart. Support strategies 
(mentoring, daily check-ins, etc.) put in 
place. 

Serious Consequence: Pupil spends one 
day out of their own class in another 

Exclusion (1 and support; or a serious breach warranting classroom, completing work. Parents 
day) immediate removal from class. are informed. Prior to an internal 

exclusion, pupil’s SEND/SEMH needs 



Step / Stage Trigger/Behaviour Consequence/School Response 

are reviewed to provide any additional 
support needed. 

 

 

 
Fixed Term 
Suspension 

 
 
 

 
Permanent 
Exclusion 

 
Persistent high-level misbehaviour after 
internal exclusion and interventions; or 
one-off severe incident (e.g. violence, 
extreme unsafe behaviour). 

 
Only in extreme cases of ongoing or severe 
behaviour where safety/education is at 
serious risk, and all other measures have 
failed, or for a single incident of extreme 
severity. 

Severe Sanction: Pupil is formally 
suspended from school for a fixed 
number of days (Principal’s decision). 
Parents are notified in writing. A 
reintegration meeting and updated 
Behaviour Plan will follow. External 
support may be sought. 

Last Resort: Pupil is permanently 
excluded from the school. The decision 
is made in line with the law and the 
Trust’s Exclusions Policy, and subject to 
review by the Governing Body. 

 
Note: At all stages, the school seeks to support the pupil to make better choices. Interventions (such 
as mentoring, counselling, behaviour outreach support, or referral to external agencies) may be used 
alongside consequences. The focus is on helping the child learn from mistakes while maintaining a 
safe and orderly environment for others. 

 
When a pupil returns to class after any serious consequence (internal exclusion or fixed term 
suspension), it is treated as a fresh start. The past issues are considered addressed, and the pupil is 
given encouragement to resume positive behaviour. Staff will actively look for and praise the first 
signs of improvement to reinforce a successful return. 

 

 
Small Specialist Classes (SSC): 

 
In the Small Specialist Classes, staff use age-appropriate strategies to address misbehaviour, focusing 
on gentle guidance and instant reinforcement of expectations. Due to the complex needs of the 
pupils within the SSC, pupils will have their behaviour managed following different strategies that 
are appropriate for their understanding. Pupils in the SSC following the Acorn pathway will be 
following the EYFS strategy for managing behaviour. Some pupils in Acorn and all those on the Oak 
pathway will follow the below behaviour management: 

 
• Step 1 – Verbal Reminder: If a SSC child is not following the class rules or expectations, the 

staff member will give a clear verbal reminder. The desired behaviour is explained in simple 
terms or using visuals (e.g. “Safe hands” or “Listening ears”) so the child understands what is 
expected and what was inappropriate about their action. Where appropriate, some children 
will have the consequences outlined as “[Child’s name], first warning, shouting out.” This 
response reminds children of the behaviour expectations but keeps language minimal so the 
instruction is clear for the child to understand and recognise. 

• Step 2 – Second Warning: If poor behaviour continues after the verbal warning, an adult 
issues a second step and warning. The adult will note this discreetly (for instance, a mark on 
paper or post-it) and inform the child that they have now moved to the next step. The 
reminder is still given privately if possible: e.g. “[Child’s name], second warning, choose time 
will be next if this continues.” (Step 2). The purpose is to clearly signal that the behaviour is 
unacceptable while giving the child a final opportunity to change it. The use of the words 



‘choose time’ also reminds the children of the possible consequences if this behaviour 
continues. 

• Step 3 – Third Warning and Loss of Choose Time: If the behaviour still persists after two 
verbal or visual warnings, the pupil will receive a third warning. This is Step 3, and it comes 
with an immediate consequence, the child will lose 5 minutes of their next choose time. 
During this loss of choose time, the child will sit with an adult in the SSC to reflect on their 
behaviour and take part in a restorative conversation to discuss next steps. The Step 3 
behaviour incidents will be logged on CPOMS. 

• Restorative Discussion: During the loss of choose time, an adult will kindly talk through the 
incident with the child to ensure they understand why the behaviour was not acceptable 
and what better choices they can make next time. This restorative conversation reinforces 
what the child has learned from the experience. 

• Parental Communication: A member of the SSC staff team will inform the child’s parent or 
carer about significant incidents on the same day, usually with a quick word at pick-up time 
or a message via Dojo or phone call if the child goes home via Trafford Transport. This keeps 
parents/carers informed and involved in supporting good behaviour. 

• Repetition and Further Action: If a child requires multiple thinking times in a short period 
(for example, three or more thinking times in one day, or five thinking times within a week), 
this signals a continuing concern. In such cases, the class teacher and/or a member of the 
Senior Leadership Team (SLT) may offer a ‘change of face’ for the child and take them on a 
restorative walk around school or to their office for a calming chat to see if this can help to 
regulate their behaviour responses. 

 
SSC pupils will also follow whole school rules as outlined above for internal exclusions, fixed 
term exclusions and permanent exclusions. Please see above. 

 
Summary of SSC Behaviour Response: 

 
Step / Stage Trigger/Behaviour Consequence/School Response 

Step 1 – First 
Warning 

Step 2 – 
Second 
Warning 

Step 3 – Loss 
of Choose 
Time 

Low-level disruption or 
breaking of class rules (first 
instance). 

Continued misbehaviour 
after Step 1. 

 
Persistent misbehaviour 
despite two warnings. 

Teacher intervention: Verbal or visual reminder of 
expected behaviour. Child is made aware this is an 
official warning. No loss of privilege at this stage. 

Teacher intervention: Second warning, noted discreetly. 
Teacher makes clear the behaviour must stop. Child 
now at risk of consequence if behaviour continues. 

Consequence: 5 minutes loss of the next choose time. 
Child spends time with adult to take part in restorative 
reflection on behaviour that led to the loss of choose. 

 
Note: At all stages, the school seeks to support the pupil to make better choices. Interventions (such 
as mentoring, counselling, behaviour outreach support, or referral to external agencies) as well as 
regulation support strategies (brain breaks, fidgets, running time outside, walks around school, 
change of face) may be used alongside consequences. The focus is on helping the child learn from 
mistakes while maintaining a safe and orderly environment for others. 

 
When a pupil returns to class after any serious consequence (internal exclusion, external suspension, 
change of face or brain break walk), it is treated as a fresh start. The past issues are considered 
addressed, and the pupil is given encouragement to resume positive behaviour. Staff will actively 
look for and praise the first signs of improvement to reinforce a successful return to the classroom. 



   Zones of Regulation: 

 
Every class at Barton Clough uses the Zones of Regulation approach to help children understand and 
manage their emotions. This approach categorises feelings and states of alertness into four colour-
coded “zones”: 

 
• Green Zone – a calm state of alertness: e.g. happy, focused, content. (This is the optimal 

zone for learning). 
• Yellow Zone – a heightened state of alertness: e.g. anxious, excited, silly, frustrated (starting 

to lose some control). 
• Red Zone – an extremely heightened state of intense emotion: e.g. anger, terror, aggression 

(loss of control). 
• Blue Zone – a low state of alertness: e.g. sad, tired, bored, sick. 

 
Pupils are encouraged to reflect on which “zone” they are in at various points in the day and use 
strategies to move towards the Green Zone if needed. Teachers integrate Zone check-ins and 
calming strategies (like deep breathing, sensory tools, movement breaks) into the daily routine. If a 
child is becoming dysregulated (e.g. moving into Yellow or Red Zone), staff will support them with 
appropriate techniques to return to Green Zone. By recognising their own emotional triggers and 
using self-regulation tools, children learn to manage feelings before they manifest as disruptive 
behaviour. Teachers must ensure they have strategies in place to help support children to return to 
the Green Zone when they are in Yellow, Red, or Blue. This proactive emotional support is part of 
our whole-school behaviour ethos. 

 

 
Restorative Conversations: 

 
After a child has reached Step 3 or served an internal exclusion, a restorative conversation is 
essential. The goal of this conversation is to help the pupil reflect on their behaviour, understand its 
impact, and restore relationships moving forward. Restorative conversations at Barton Clough follow 
a consistent script so that all staff approach it in a positive, constructive manner. Key elements of 
the script include: 

 
• Start and end on a positive note: The adult begins with a positive comment about the pupil 

to acknowledge their good qualities or past good behaviour. For example, “I know you can 
behave excellently – remember last week when you helped your friend, I was proud of 
you.” This sets a supportive tone and reassures the child that it’s their behaviour, not them 

as a person, that is the issue. 
• State the problematic behaviour clearly: The adult then explains why the child reached Step 

3 or was sanctioned. “Today, you were given a Step 3 because you continued to leave your 
seat and distract others after being warned. That behaviour was not acceptable.” This links 
the consequence to the specific behaviour, so the child understands cause and effect. 

• Emphasise the impact on others: The child is helped to understand how their behaviour 
affected other pupils’ learning or wellbeing. e.g. “When you were disrupting the class, it 
stopped others from learning and made it hard for everyone to concentrate. That wasn’t fair 



to the others.” This develops empathy by highlighting the consequences of their actions on 
others. 

• Discuss what to do next time: The adult and child talk about or role-play what the child can 
do differently in the future. “Next time you feel upset or like you want to walk around, what 
could you do instead? Maybe put your hand up and ask for a break, or try one of our calming 
strategies. In our class, a good choice would be to stay in your seat or ask for help.” The adult 
might offer concrete examples of the expected behaviour (listening to instructions, staying 
on task, etc.). 

• Focus on the behaviour, not the child & encourage future success: Throughout the 
conversation, the adult makes it clear they are addressing the behaviour, not labelling the 
child. They might say, “I know you are a capable, kind person – I want to see those good 
behaviours from you. I’m looking forward to seeing you have a great day tomorrow.” The 
conversation closes with a reassuring statement that the child is welcomed back and 
expected to do well, reinforcing confidence that they can improve. 

 
The restorative conversation may be supported by having the pupil, if age-appropriate, write an 
apology letter or draw a picture about what happened and how to make it better. All restorative 
conversations should be conducted in a calm, private setting and at an appropriate time (not during 
the heat of the moment, but once the child is calm and ready to talk). The staff member who issued 
the sanction typically leads the restorative conversation, ensuring the relationship is mended. 
 

 
For younger pupils (EYFS and KS1), restorative conversations are adapted to their developmental 
level: 
 
Staff will use simpler language and often incorporate visuals or play-based methods to help the 
child understand. For example, an adult might use picture cards showing happy/sad faces and ask, 
“How do you feel? How do you think [friend’s name]feels?” to guide a discussion after an 
incident like hitting or snatching. The adult might say, “Can you show me what happened with these 
toys?” allowing the child to act out the scenario with guidance. Questions are phrased in simple 
terms such as, “What happened?”, “Who got hurt or upset?”, “How can we help [them] feel better 
now?” This approach helps younger children reflect on their actions in a concrete way. Staff may 
also use a comic-strip conversation (drawing simple pictures in sequence) to visually walk the child 
through the incident and better understand how to make different choices next time. By using age-
appropriate language and visuals, even our youngest pupils can engage in restorative practices and 
learn from their mistakes in a supportive manner. 
 

 
Dealing with Behaviour Incidents at Break and Lunchtime: 

 
Every child has the right to feel safe at school at all times – this includes playtimes and lunchtimes, 
which are important parts of the school day. We expect the same high standard of behaviour during 
these less-structured times as we do in the classroom. Positive behaviour in the playground is 
actively encouraged and supported by staff on duty. 

 
Staff on Duty: Midday Supervisors, Teaching Assistants, and Senior Leaders on duty will reinforce 
good behaviour outside by engaging children in play, praising sharing and kindness, and intervening 
early to defuse potential problems. All lunchtime staff are responsible for upholding school 
behaviour standards and are given guidance and training on effective playground behaviour 
management. 

 
When an unwanted behaviour is observed on at break/lunchtime (see Appendix 2 for examples of 
unacceptable playground behaviours), staff will follow a clear process: 



1. Reminder and Positive Language: A staff member will speak to the child or children 
involved, using calm and positive language to highlight expected behaviour. For 
example, “Let’s remember to use kind hands when we play” or “Walk over here and talk with 
me about what’s wrong”. Often, a gentle reminder or redirection at this stage can resolve 
the issue. 

2. Verbal Warning: If the behaviour continues, the staff member will give a firm verbal 
reminder of the rule that needs to be followed. For instance, “If you continue to push, you 
will need to have thinking time. We play safely.” This acts as a warning that a consequence 
will follow if they don’t change their behaviour. 

3. Consequence and SLT Support: If the behaviour still does not improve or is serious, the staff 
member will call for a member of the Senior Leadership Team for support. The child may 
then be given a consequence such as a short thinking time with the SLT member, or being 
required to stay inside for the remainder of the break to calm down. The SLT member will 
investigate what happened and decide on the next course of action. This could include the 
child spending the next lunchtime in reflection, helping to write an apology note if someone 
was hurt, or in more serious cases, being kept out of play for longer and parents being 
informed. The focus will be on the child understanding what behaviour was unacceptable 
and what they should do differently next time. 

 
Serious misbehaviour at break or lunchtime (for example, fighting or bullying) will be referred 
immediately to SLT and dealt with in line with the same Step system and sanctions outlined earlier, 
which could include Step 3 consequences or an internal/fixed-term suspension in very severe cases. 
Any such incidents are recorded on CPOMS. All staff communicate incidents to class teachers as well, 
so that teachers are aware of any lunchtime issues and can follow up with restorative conversations 
or further action as needed. 

 

 
Child-on-Child Abuse and Bullying: 

 
Barton Clough Primary School is committed to a whole-school approach to prevent and 
address child-on-child abuse in any form. We recognise that children can be vulnerable to, and 
capable of, abusing their peers verbally, physically, or emotionally. We take any child-on-child abuse 
seriously, and it will not be dismissed as "banter" or "just part of growing up". Minimising or ignoring 
such behaviours can lead to an unsafe environment and a culture that normalises harm, which we 
will not permit. 

 
Child-on-child abuse can manifest in many ways, including (but not limited to): 

 
• Bullying (including cyberbullying) 
• Physical or sexual harassment and violence 
• Child Sexual Exploitation or harmful sexual behaviour 
• Sexting or sharing youth-produced sexual imagery 
• Initiation/hazing type violence and rituals 
• Abuse within intimate friendships/relationships 
• Prejudicial bullying related to special education needs, disabilities, race, religion, sexuality, 

etc. 
• Gang-related violence or county lines exploitation 
• Radicalisation or coercion into harmful activities 

 
Technology (online platforms, social media, messaging apps) is often used as a vehicle for bullying 
and abuse among peers. Our response to any such incidents will involve our Anti-Bullying 
Policy and Esafety Policy as appropriate. 



When an incident of child-on-child abuse is identified, we will follow our Child Protection 
procedures, taking a contextual approach to support all children involved (both victim and 
perpetrator). The incident will be investigated thoroughly by staff and recorded on CPOMS. Parents 
of all parties will be informed. Appropriate sanctions will be applied to those who have perpetrated 
abuse, in accordance with this Behaviour Policy (up to and including exclusion for serious violence or 
harassment), but alongside sanctions we will also educate and support the child(ren) to address 
underlying issues. Victims will receive support and protection, which may include counselling, peer 
support, and ongoing monitoring to ensure they feel safe. 

 
Some instances of child-on-child abuse may also warrant involvement of external agencies (such as 
social services or the police), particularly in cases of sexual violence, intimidation, or other criminal 
behaviours. In all such cases, the school’s Designated Safeguarding Lead (DSL) will be involved, and 
relevant safeguarding policies will be followed to ensure a coordinated and appropriate response. 

 
We reinforce with all pupils that bullying or abuse is never acceptable. Pupils are taught through the 
curriculum (e.g. PSHE lessons, assemblies) about healthy relationships, consent, empathy, and how 
to report concerns. We strive to create an environment where pupils feel confident to speak up if 
they or someone else is being harmed. Our goal is to intervene early and effectively so that all 
children feel safe and respected at school. 
 

 
When and How We Inform Parents about Behaviour Issues: 

 
Open communication with parents and carers is crucial in promoting and maintaining high standards 
of behaviour. We aim to involve parents promptly when there are concerns, as well as share 
positives about their child’s behaviour. 

 
Positive Feedback: Teachers and staff make a point to inform parents when their child has behaved 
well, shown improvement, or done something exemplary. This might be done informally at pick-up 
time, through notes or phone calls home, or during parents’ meetings. Recognising good behaviour 
together with parents reinforces the child’s efforts. 

 
Early Intervention: If a child begins to show concerning behaviour patterns (for example, repeated 
low-level disruption, signs of unhappiness, or conflict with peers), class teachers will try to talk with 
parents sooner rather than later. Early discussion can often prevent escalation. This might be a quick 
word at the end of the day or a request for a brief meeting. 

 
Notifying at Step 3 or Serious Incidents: As outlined earlier, parents are informed by the class 
teacher when a child reaches Step 3 in the behaviour system on a given day. For any significant 
incident (fighting, bullying, defiance to staff, etc.), a member of staff will contact the parents the 
same day by phone or in person. We believe parents should hear about serious issues from the 
school directly and promptly. 

 
Formal Meetings: If a pattern of behaviour is developing (e.g., multiple Step 3 incidents, or a serious 
one-off incident), the school will invite parents to a formal meeting. At this meeting, staff will share 
what has been happening and listen to parental insights. We then collaborate on a plan to help the 
child improve (this could be a Behaviour Plan, setting targets, agreeing daily communication, etc., as 
detailed above). Senior Leaders will often be involved in such meetings. 

 
Ongoing Updates: For children on Behaviour Plans or other monitoring, we maintain regular contact 
with parents (this could be a quick end-of-day update, a home-school behaviour diary, or weekly 
summary calls) so that parents know how their child is doing and can reinforce messages at home. 



We also encourage parents to let us know of any outside issues that might be affecting behaviour 
(sleep, changes at home, etc.), so we can support the child with understanding and adjustments if 
needed. 

 
Our approach is that school and home are partners in guiding children. Parents appreciate hearing 
when things are going well, and they are informed when there are concerns. By working together 
and communicating openly, we provide the best support for each child’s behavioural development. 

 

 
Behaviour Outside School (“Beyond the School Gates”): 

 
Pupils are expected to uphold the school’s behaviour standards outside of school premises as well as 
on site. The behaviour policy can extend to activities outside the school day and off the school 
premises when the pupil is: 

 
• taking part in any school-organised or school-related activity (e.g. a school trip, sports event, 

or after-school club); 
• travelling to or from school (including on public transport or walking/cycling in uniform); 
• wearing school uniform in public or otherwise identifiable as a pupil of Barton Clough (for 

instance, during an outing immediately after school); 
• behaving online in a way that affects other pupils or school staff, including on social media 

platforms such as WhatsApp, Instagram, TikTok, or gaming chats; 
• or in any situation where the behaviour could have repercussions for the orderly running of 

the school, pose a threat to another pupil or member of the public, or adversely affect the 
reputation of the school. 

 
This means that if the school becomes aware of misbehaviour by its pupils outside of the school 
(including evenings, weekends or holidays), we may take action if it is justified by the above criteria. 
For example, if a Barton Clough pupil is involved in bullying another pupil at the local park, or an 
incident of cyber-bullying or inappropriate social media use comes to light, the school may respond 
as if the incident happened at school. We will investigate, inform parents, and apply sanctions where 
appropriate in line with this policy (for instance, a serious instance outside school could still result in 
a Step 3, an internal exclusion, or even a fixed-term exclusion in the most extreme cases). We will 
also offer support to any victims of such behaviour. 

 
Any disciplinary action for behaviour outside school will be reasonable and proportionate to the 
misdeed, and in accordance with the Education and Inspections Act 2006 and DfE guidelines. The 
school will liaise with external agencies if necessary (for instance, the police or social services for 
incidents in the community that warrant it). We also work in partnership with parents – if an issue 
arises beyond the school gates, we will usually discuss it with the parents of those involved and, if 
appropriate, work on a joint strategy to address it. 

 
Crucially, online behaviour is an extension of life at school. Our pupils are taught about safe and 
respectful online conduct through our Online Safety curriculum. Any use of technology that impacts 
the school community (such as hurtful messages, the sharing of inappropriate content related to 
school, or online harassment of pupils or staff) will be addressed. Such incidents will invoke relevant 
policies, including the Online Safety Policy and Anti-Bullying Policy, alongside this Behaviour Policy. 
We will use the full range of educational responses (like e-safety workshops or restorative 
conferences for digital conflicts) and sanctions as needed to ensure that the virtual environment is 
as safe as the physical school environment. 



In summary, Barton Clough Primary will hold pupils to account for their behaviour beyond the school 
gates whenever their actions negatively affect members of our school community or the school’s 
good name. By reinforcing this, we encourage children to be responsible, respectful ambassadors of 
our school at all times. 

 

 
Restrictive Intervention (including use of reasonable force):  

 
There are rare occasions when staff may need to use restrictive intervention to ensure safety and 
maintain order. Barton Clough follows the Department for Education’s guidance document “DfE: 
Restrictive Interventions, including use of reasonable force, in schools” (DfE, effective April 2026) and 
Bright Futures Trust ‘Restrictive Intervention (use of reasonable force)’ 
 
All members of school staff have the legal power to use reasonable force in certain circumstances 
when it is necessary to prevent or stop a pupil from: 
 

• Causing injury to themselves or others 

• Committing a criminal offence 

• Damaging property 

• Causing disorder among pupils at the school, whether during a teaching session or 
otherwise  

 
Restrictive intervention is a means to prevent, restrict, or subdue movement of the body, or part of 
the body, of a pupil. The term is used to describe both physical and non-physical actions aimed to 
restrain pupils in different ways.  
 
Reasonable force means using no more force than needed, and only for as long as needed, to 
manage the situation. Examples might include gently guiding a child away from a conflict, holding a 
student to prevent a fight, or blocking a doorway to stop a child running into danger. It does 
not mean corporal punishment, which is illegal. Physical intervention is always a last resort after 
other de-escalation strategies have been attempted or when the risk of not intervening is greater 
than the risk of intervening. 

  
All staff are trained in de-escalation techniques and positive handling, including receiving specific 
training (Team Teach Training – Level One) in safe methods of holding or guiding pupils, to minimize 
risk of harm. These holds may include:  
 

• Single elbow escort 

• Double elbow escort  

• Side by side escort 

• Caring C holds  

• Lifting or carrying  

• Seclusion  
 

Lifting or carrying a pupil, where age and developmentally appropriate, may also be a physical 
intervention that takes place to move them to a place of safety, and will only be used where 
necessary and proportionate, and for a minimum period of time.  
 
Where a planned intervention may be necessary (for example, if a particular child has a history of 
dangerous behaviours), the school will develop a Positive Handling Plan for that child. This plan 
(essentially an appendix to their Behaviour Plan) outlines the agreed strategies and holds that can be 
used, and is shared and agreed with parents in advance. It will be collaboratively reviewed with 
parents regularly.  

 
If restrictive intervention is used on a pupil, the incident is recorded in CPOMS and reported to the 



Senior Leadership Team and parents on the same day or as soon as possible. Parents will be notified 
both verbally (either in person or via the telephone) and through a written letter from a member of 
the Senior Leadership Team or the class teacher reporting the details of the incident (see appendix 
5).  

 
Where the use of force has had to be used more than once with a particular child, we recognise that 
this points to a foreseeable risk that needs addressing. In such cases, the Positive Handling Plan for 
the child will be reviewed and updated (or written if one was not in place). The plan will detail 
specific triggers to avoid, preferred handling strategies to use, and strategies to further help the 
child learn to manage their behaviour without physical intervention. This will be created in 
collaboration with parents and the team who support the pupil daily. This plan will be reviewed 
regularly and after every incident of restrictive intervention, to ensure it remains effective and 
appropriate. Parents are involved in the creation and review of Positive Handling Plans. Our aim is 
always to reduce the need for physical intervention by better understanding and meeting the child’s 
needs. 
 
On occasion where positive handling has been implemented more frequently during the week to 
support a pupil, we will seek agreement from parents to inform them in writing at the end of the week 
to inform of all restrictive interventions that have taken place that week. Parents will be informed 
daily verbally but written communication will be sent weekly if agreed in collaboration with parents.  

 
All staff authorised to use restrictive intervention are expected to use techniques from their training 
and always prioritize the safety and dignity of the pupil. It is important to note that although all 
members of staff have received the training, restrictive intervention will be used as a last possible 
resort after the use of other strategies have been used to support de-escalation. The school’s policy 
is to continuously develop staff skills in behaviour management; regular training and refreshers 
(including Team Teach or similar courses) are provided so that any intervention is safe, controlled, 
and in line with current best practices. Principal and Governors are kept informed about any 
significant use of force and its outcomes. This ensures transparency and allows us to evaluate 
incidents to learn from them. 

 

 
Special Educational Needs and Disabilities (SEND) and Behaviour: 

 
We recognise that when a child is consistently struggling to meet behaviour expectations, there may 
be underlying Special Educational Needs and Disabilities (SEND) or Social, Emotional, and Mental 
Health (SEMH) needs contributing to this. At Barton Clough, we see behaviour as a form of 

communication – often, repeated or serious misbehaviour can signal an unmet need for the child. 
We are committed to understanding and addressing those needs rather than relying solely on 
punitive consequences. 

 
If a pupil’s behaviour raises concerns, especially over a sustained period, the class teacher, SENCO, 
and Senior Leaders will consider whether additional assessment or support is required for possible 
SEND/SEMH issues. Parents will be involved in these discussions. Triggers for such consideration 
include: a pupil frequently reaching high steps in the behaviour system, a sudden change in 
behaviour, a known or suspected diagnosis (e.g. ADHD, autism, attachment difficulties), or if the 
pupil is at risk of exclusion due to behaviour. 

 
Support for a pupil with behaviour-related needs might include adjusting classroom strategies 
(reasonable adjustments), providing a quiet workspace or sensory breaks (as we do, for instance, 
through our Forest School provision or other alternative spaces), implementing an Individual 
Education Plan or Behaviour Plan with specific targets, or seeking advice from external professionals 
(educational psychologists, behaviour support teams, etc.). In some cases, a referral to Trafford’s 
SEND services or CAMHS (Child and Adolescent Mental Health Services) may be made for further 
assessment. 

 



Additionally, for any pupil who presents challenging behaviour that could put themselves or others 
at risk, the school will complete Behaviour Risk Assessments and Safety Plans. These are proactive 
plans detailing specific risks, preventative measures, and staff responses for that child. They are 
created by the class teacher with support from SLT and/or the SENCO, and shared with all staff 
working with the child. These plans are reviewed frequently and updated as needed. 

 
Our approach is always to try to reduce the likelihood of escalation by meeting children’s needs. This 
might mean providing a mentor, adapting the curriculum, offering therapeutic interventions, or 
simply changing our approach to find what works for that child. We seek to avoid exclusion 
wherever possible, especially for pupils with SEND, by putting supportive measures in place. 
However, safety and learning for all cannot be compromised, so we balance support with ensuring a 
disciplined environment. In every case, decisions will account for the child’s individual circumstances 
in line with the Equality Act 2010 and SEND Code of Practice. 
 
If a pupil with an Educational Health Care Plan (EHCP) were to be at risk of a permanent exclusion, 
the SENCO and other members of SLT would aim to work alongside the local authority to request an 
early EHC annual review, where possible, to discuss all possible support plans and alternate 
provision options prior to permanently excluding a pupil.  

 

 
Pupil Voice and Leadership in Behaviour: 

 
We believe that pupils should play an active role in shaping a positive school environment. Barton 
Clough Primary encourages pupil voice in matters of behaviour and safety. This not only empowers 
our children but also improves our strategies by including their perspectives. 

 
• School Council: Our School Council (made up of elected pupil representatives from each 

class) regularly discusses school life, including behaviour and relationships. They might talk 
about how well our rules are working, suggest ideas for new rewards or clubs to promote 
good behaviour, or feedback any general concerns pupils have. The School Council’s input is 
valued – feasible suggestions are taken forward by staff and leadership. For example, if the 
council suggests more playground equipment to reduce boredom (and misbehaviour) at 
lunchtimes, the school will consider this in our planning. 

• Peer Mediation and Mentoring: In addition to formal ambassadors, we foster a general 
ethos where older pupils look out for younger ones. Older pupils may serve as reading 
buddies, play ambassadors or sports leaders to help involve anyone who is lonely or to 
model games that include everyone. In class, we use techniques like talk partners and group 
roles that give children responsibility and a voice in how activities run. 

• Feedback and Surveys: The school occasionally conducts pupil questionnaires or class circle-
time discussions focused on behaviour and safety. We ask pupils how safe they feel, 
whether they know who to go to with problems, and if they feel the rules are fair. This 
feedback is important; if, for instance, we learned that some children feel that certain 
rewards or sanctions are unfair or unclear, we would address this through assemblies or 
adjustments to the policy. 

• Pupil Involvement in Policy: When we revise policies (like this Behaviour and Relationships 
Policy), we may involve pupils by asking the School Council or classes about key points (in 
age-appropriate ways). Pupil voice has influenced the review of this policy. 

• Recognition of Pupil Contributions: We publicly acknowledge when pupils take on 
leadership in behaviour. In assemblies or newsletters, we might share a successful example 
of pupils resolving a conflict maturely. This recognition reinforces positive leadership and 
motivates others. 

 
By embedding pupil voice and peer leadership in our behaviour approach, we ensure that our 
strategies remain relevant and respectful to the children they affect. Pupils are far more likely to 
adhere to rules and values that they have had a hand in shaping or that they see their peers 
endorsing. It also develops their own sense of responsibility and empathy – key qualities we seek to 



nurture in our Barton Clough community. 

 

 

 

 
Monitoring and Review of the Policy: 

 
To ensure this Behaviour and Relationships Policy is effective, the school regularly monitors its 
implementation and impact. The Senior Leadership Team (SLT) is responsible for ongoing evaluation, 
with oversight from the Governing Body. 

 
• Behaviour Incident Recording (CPOMS): All significant behaviour incidents (Step 3 warnings, 

serious playground incidents, bullying allegations, use of reasonable force, etc.) are logged 
on CPOMS, our secure electronic recording system. This allows staff to record what 
happened, actions taken, and follow-up. SLT members review these logs daily to stay 
informed of emerging issues. 

• Data Analysis: The SLT analyses behaviour data for patterns and trends. For example, we 
look at the frequency of Step 3 incidents across the school, identify if particular pupils or 
groups of pupils are involved in a high number of incidents, note if certain times of day or 
subjects have more incidents, or if particular types of misbehaviour are becoming more 
common. We also track positive data such as house points or awards given, to ensure we are 
recognising improvement. This analysis might occur in dedicated pastoral meetings or as 
part of our twice-per-half-term Vulnerable Pupil Welfare meetings. CPOMS and other data 
streams serve as important indicators of where our attention is needed. 

• Responding to Trends: When patterns are identified, the school takes action. For instance, if 
data shows a rise in playground confrontations, we may arrange additional training for 
lunchtime supervisors or introduce new playground equipment/activities. If a certain class 
has multiple behaviour issues, the Phase Leader or SLT will support that teacher with 
strategies or observe to help. If we notice several incidents related to a particular issue (e.g., 
use of inappropriate language or a new social media trend causing conflict), we might 
address it through a focused assembly or a Circle Time discussion across classes. 

• Staff Training Needs: Monitoring can reveal areas where staff may benefit from further 
training or guidance. For example, if there are multiple instances of a particular challenging 
behaviour (such as defiance or autism-related meltdowns) that staff find difficult to manage, 
the school will organise Continuing Professional Development (CPD) sessions on that topic. 
This might involve in-house expertise (e.g., the SENCO providing strategies) or external 

trainers (such as refresher courses in positive handling, or specialists in de-escalation 
techniques). Our aim is to continually build staff confidence and skills in behaviour 
management through targeted training informed by real data. 

• Pupil and Parent Feedback: We also consider qualitative feedback. Informally, staff and SLT 
gather pupils’ views (via School Council or conversation) and parents’ views (at parents’ 
evenings or through surveys) on behaviour and safety. If pupils report feeling unsafe in a 
certain area of the school, or parents raise concern about behaviour at a particular time of 
day, these are investigated and addressed. Pupil voice mechanisms, as described, are part of 
monitoring the perception of behaviour in school, not just the recorded incidents. 

• Governing Body Oversight: The Principal reports to governors on behaviour at least once a 
term, including statistics on exclusions, any prevalent issues, and the impact of any new 
initiatives. The Local Governing Body’s Pupil Welfare or Behaviour link governor may visit 
and review the school’s records and speak to staff or pupils about behaviour. Governors 
help ensure the policy is being applied fairly and consistently. They also ensure that the 
policy is reviewed annually (or sooner if needed) and updated in line with the latest 
guidance and school context. 

• Policy Review: This policy will be formally reviewed by the Principal, staff team, and 
Governing Body on an annual basis (next review due July 2026). The review will consider the 
effectiveness of the policy in improving behaviour, feedback from the school community, 
and any new legislation or guidance (e.g., updated DfE guidance). Amendments will be made 



as necessary. Any changes will be communicated to all staff and parents via the school 
website and newsletters. 

 

 

Appendix 1 – Unacceptable Behaviours in School (Classroom) 

 
Contextual Interpretation: The following is a list of specific behaviours that are considered disruptive 
or unacceptable in the classroom because they disturb teaching and learning. Staff will always 
consider the context, age, and individual needs of the pupil when interpreting these behaviours 
and deciding on a response. (For example, a child’s additional needs or a one-off lapse in judgement 
might be taken into account when addressing the behaviour.) These examples serve as a guideline 
for pupils and staff, but the list is not exhaustive. 

 
• Shouting out answers or talking over the teacher without permission. 
• Whispering or chatting to others during quiet work time after being told to stop. 
• Making noises (silly noises, humming, tapping pencils or rulers) that distract others. 
• Pulling faces or making rude gestures at another child. 
• Using a disrespectful tone with an adult (e.g. saying “What?!” in a rude or dismissive way). 
• Ignoring an adult’s instructions or refusing to follow a reasonable instruction (for example, 

not stopping a task when asked, or not moving to the carpet when directed). 
• Getting out of their seat without permission repeatedly (wandering around the class). 

• Interfering with another child’s property or work (e.g. scribbling on someone’s book, taking 
someone’s pencil without asking). 

• Name-calling or minor teasing of other pupils. 
• Laughing at or encouraging another’s poor behaviour, thereby adding to the disruption. 
• Eye-rolling, tutting, or other openly disrespectful body language in response to being spoken 

to by staff. 
• Throwing small objects or pushing items off the table in frustration. 
• Deliberately work-avoidance or lack of effort (e.g. refusing to attempt any work, putting 

head down and not engaging) despite encouragement. 
• Chewing gum or eating in class without permission. 
• Not speaking to adults or peers with the expected courtesy (e.g. using inappropriate 

informal language or tone). 
• Horseplay or play-fighting inside the classroom or corridors. 
• Leaving the classroom without permission (“walking off” from a member of staff). 
• Minor damage to school or others’ property (drawing on desk, defacing books, etc.). 

 
This list is not comprehensive and there may be other unacceptable behaviours in class that are dealt 
with under this policy. Staff use their professional judgement to determine if a behaviour is 
disruptive and address it using the guidelines (reminders, warnings, sanctions) outlined in the main 
policy. 

 
Appendix 2 – Unacceptable Behaviours in the Playground 

 
Contextual Interpretation: The following list provides examples of behaviours at playtime or 
lunchtime that are not acceptable because they can cause harm or upset to others. When 
addressing these behaviours, staff will take into account the situation and age of the children 
involved. (For instance, rough play between friends might be addressed differently than intentional 
aggression.) The aim is to help pupils understand what is unsafe or unkind during play. 

 
• Ignoring the instructions of any adult on duty (e.g. not stopping play when asked, or not 

listening to a supervisor’s request). 
• Continuing to play after the whistle or bell has been blown to signal line-up time. 
• Not lining up properly when asked (pushing in line, running instead of lining up quietly). 



• Name-calling, taunting or using hurtful language towards others on the playground. 
• Swearing or using foul language. 
• Pushing, shoving or barging into others. 
• Kicking or hitting others (any physical aggression is unacceptable). 
• Snatching or grabbing equipment from someone who is already using it (e.g. taking a ball out 

of someone’s hands). 
• Interfering in others’ games uninvited (spoiling someone’s game, cheating deliberately, or 

ganging up to exclude someone). 
• Throwing objects (stones, dirt, equipment) at people. 
• Tipping/pouring water on others or on oneself in play (when not part of an allowed game), 

which can be unsafe or distressing. 

 
This list is not comprehensive and other unsafe or disrespectful behaviours during unstructured times 
will also be dealt with according to the policy. All pupils are expected to play safely, kindly, and 
inclusively. Repeated or serious playground incidents will be recorded and sanctioned similarly to in-
class behaviour. 
 
Appendix 3 – Severe Behaviours in School 

 
The following behaviours are regarded as extremely serious. Each incident will be assessed in 
context, but these examples typically warrant immediate intervention by Senior Staff and may lead 
to high-level sanctions such as internal or fixed-term exclusion (see policy). These behaviours are not 
tolerated at Barton Clough: 

 
• Deliberately physically assaulting another pupil or any member of staff (e.g. punching, 

kicking, biting, or any violence causing harm). 
• Actions that put themselves or others at significant risk, such as climbing on dangerous 

surfaces, running out of school, or bringing dangerous items to school. 
• Deliberate, significant vandalism of school property (for example, smashing windows, 

breaking furniture, or tearing down displays in anger). 
• Theft or attempted theft of significant items, or deliberate damage to others’ personal 

property of value. 
• Repeated and overt defiance or refusal to follow direct instructions from senior staff, 

especially if it undermines safety (e.g. refusing to evacuate during a fire drill, or constant 
refusal that disrupts the entire class persistently). 

• Bullying or harassment that is severe or sustained (including serious discriminatory language 
or actions related to race, gender, disability, etc.), or any form of intimidation/extortion 
toward other pupils. 

• Bringing or using prohibited or dangerous items in school (matches, lighters, knives or 
weapons of any kind, illegal substances, etc.). 

• Any illegal behaviour or behaviour that could be considered a criminal offence conducted on 
school premises or in connection with school (e.g. serious assault, vandalism, theft). 

 
If a child demonstrates any of the above severe behaviours, they will be immediately removed from 
the situation. A member of the Senior Leadership Team will inform the child that such behaviour is 
unacceptable. Parents/carers will be contacted without delay. In most cases, these behaviours will 
result in a Fixed Term Exclusion (suspension) from school, while the incident is investigated and 
next steps are determined. The school’s Exclusions Policy will be followed in all such cases. A 
reintegration meeting with the Principal and parents will occur before the pupil returns, and a 
Behaviour Plan with clear targets will be put in place to help prevent any recurrence. In the most 
extreme cases or if improvement is not seen, a Permanent Exclusion could be considered (in line 
with statutory guidance). The school will also consider whether the police or other external agencies 
need to be informed (for instance, if a weapon was brought on site or a serious assault occurred). 

 
Appendix 4 – Behaviour Severity Matrix and Guidance for Staff 

 



In supporting staff judgement, the following guidance categorises examples of misbehaviour into 
levels with typical actions. Staff should always use professional discretion, considering context and 
individual needs, but this matrix serves as a general framework: 

 
• Level 1 – Low-Level Misbehaviour: This includes minor disruptions and rule-breaking that 

are one-off or not severe: e.g. calling out in class, off-task chatting, not following classroom 
procedures, minor childish mischief. 
Typical Response: Classroom-managed. Use the stepped approach (Steps 1 and 2 warnings). 
Provide reminders of expectations, change seating if needed, and use low-level 
interventions (non-verbal cues, positive prompts). No formal sanction beyond possibly a 
brief timeout in class. Parents do not necessarily need to be informed of isolated low-level 
incidents, but patterns should be noted and communicated in general terms. These 
incidents are usually not logged on CPOMS unless they become frequent or escalate. 

• Level 2 – Moderate Misbehaviour: This includes more disruptive or repeated behaviours: 
e.g. persistent defiance of instructions, repeated Level 1 behaviours after warnings, minor 
aggression like pushing or play-fighting, teasing or name-calling, refusal to do work that 
stops the lesson, minor challenge to authority (arguing back). 
Typical Response: Teacher/Staff with possible SLT awareness. Use Step 3 if classroom 
warnings have been ignored – which involves loss of privilege (e.g. playtime) and parent 
contact that day. Possibly involve Phase Leader or SLT if behaviour is escalating or child is 
not responding. Might result in a Behaviour Plan if repeated over time. Restorative 
conversation to be held. These incidents are logged on CPOMS (especially if Step 3 or if any 
aggression/bullying element). Parents should be informed of moderate incidents, especially 
if they recur, so that home and school can work together. 

• Level 3 – Serious Misbehaviour: This includes any severe incidents or dangerous behaviour: 
e.g. fighting or intentional physical harm, bullying (verbal or physical) of other pupils, blatant 
and repeated open defiance, significant vandalism, theft, or any of the severe behaviours 
listed in Appendix 3. Also, any behaviour that continues at Level 2 despite interventions 
could be escalated to Level 3 due to its persistent nature. 
Typical Response: Immediate SLT involvement. Pupil is removed from the situation to 
ensure safety. Depending on the incident, an Internal Exclusion may be imposed (for serious 
but not outright suspendable incidents), or a Fixed Term External Suspension may be 
enacted for the most serious cases. Parents are contacted as a matter of urgency. A meeting 
with parents and the pupil is arranged. A formal Behaviour Plan and risk assessment are 
likely put in place or reviewed. Support from external agencies may be sought if needed (e.g. 
behaviour specialists, counsellors). The incident is thoroughly investigated and recorded on 
CPOMS with actions and follow-up noted. The Governing Body and Trust may be informed 
(for exclusions), and all statutory procedures for exclusion are followed. Before the pupil 
returns to normal classes, a reintegration plan is made to support improvement and ensure 
safety. 

 
Note: This matrix is a guide. Staff are expected to use their knowledge of the child and situation. For 
instance, a usually well-behaved child who acts out of character due to a distressing situation might 
be treated with more leniency (alongside pastoral support), whereas frequent misbehaviour by 
another child might warrant a firmer stance sooner. The key is fairness, consistency, and the safety 
and learning of the whole community. At all levels, de-escalation and early intervention are 
preferred – catching a problem when it’s small is better than reacting when it’s big. Staff should also 
refer to the school’s policies on SEND and Safeguarding for additional guidance when behaviour may 
be linked to additional needs or protection issues. 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
Appendix 5 – Trust wide report to parent letter template  

 
 

Date:  
 
Home Address:  
 
Pupil Name:  

 
Year Group:  

 
Dear               
 
I am writing to inform you about an incident that occurred today at school involving your child. During this 
incident, staff used a physical restraint/seclusion as part of our efforts to ensure the safety of your child and 
others. 

 
The restraint/seclusion was implemented in accordance with our school guidelines and was deemed necessary 
because [brief, factual reason—e.g., your child was at risk of harming themselves or others].  

 
The restraint lasted for approximately [duration], and staff monitored your child throughout to ensure their 
safety and well-being. 

 
After the incident, your child was [describe follow-up care—e.g., checked for injuries, provided emotional 
support, and returned to class]. We have recorded the incident in line with our policy and will review it to 
ensure appropriate practices were followed. 
 
Please be reassured that the safety and wellbeing of your child is always our priority and physical interventions 
are only used as a last resort in order to keep everyone safe.  

 
If you have any questions, or would like to discuss this further, please contact the school office to make an 
appointment. 
 
Yours sincerely,  

 


